TELPAS WRITING RATING SIMULATION EXERCISE

Objectives

Understand the purpose and goals 1
of the TELPAS simulation.

Examine released student writing
samples using the TELPAS PLDs.

2

Determine the ratings individually
and compare with the group.

Discuss what determined the
correct ratings for the writing
samples.




TELPAS WRITING RATING SIMULATION EXERCISE

Test Coordinator Planning

e The purpose for completing the simulation exercise is to provide an opportunity for teachers to
practice rating writing samples using the Proficiency Level Descriptors (PLDs) before calibrating.

e The goal is for all teachers to pass calibration and not require a second rater.

e They will work independently, then collaborate to discuss their ratings. It should take 1.5 hours
using 2-4 released writing samples and five minutes discussion time for each.

e Choose writing samples from the Annotated Examples of Student Writing released by TEA. The
ratings and justifications for each sample are identified.

e Discuss the Do’s and Don’ts checklist if time permits.

Before you schedule the exercise, decide on the following items:

Will the teachers complete the exercise in-person, virtual or both?

Do you have a CIC, department chair or other lead teacher who would like to lead the exercise?
Will you create an electronic or printed sign in sheet for attendance?

How many sessions do you need to schedule?

Will teachers complete the exercise before or during the session?

How many writing samples will you include? — (Inform the teachers if there is a mixture of grades.)
Will you include a writing sample from each rating category? - (Beg, Int, Adv, Adv-High)

How will you distribute the exercise?

How will you follow up with teachers who still need help before calibrating?



TELPAS WRITING RATING SIMULATION EXERCISE

Training Class Instructions

Dallas ISD School Name

TELPAS WRITING RATING SIMULATION EXERCISE
SPRING 2021

Conduct your TELPAS staff training. Distribute teacher packet with the
Schedule a time to complete the released writing samples selected
TELPAS simulation. for your school type. (ES, MS, HS)

Explain the goals, purpose and Start the timer for the exercise.
how to complete the exercise Ensure that virtual staff are engaged
using the contents of the packet. and follow the schedule.




TELPAS WRITING RATING SIMULATION EXERCISE

Training Class Instructions cont.

,{!

End the on time. Offer a short break
if necessary. Check the sign-sheet
for attendance.

e Fmdﬂy Letter Uriting;

ar Fnends\

First you it the

Schoo! last week| In o P e e
math, T learnedall ]
about parallel lines,,
3-D shapes.and vertices
Tloved reading the
book Room on the Brem
Plural nouns are nota
mystery anymore. T
cant wart for next ék‘

Q

Discuss each sample with guiding
questions for identifying and
choosing the correct rating using
the PLDs.

SURVEY

80%

Comfortable

Poll the staff to see the level of
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Ensure that those with difficulties
had their questions answered and

are confident to calibrate.




TELPAS Writing Sample Collections/Ratings

Do’s and Don’ts

-Ensure you have completed all required training
and calibrated.

-Ensure that you fully understand the TELPAS
process for writing collections, rater
responsibilities and writing assembly.

-Collect writing samples from basic classroom
instruction that will provide an accurate
assessment of the student’s proficiency level.

-Select the best writing samples from different
times during the rating window. TELPAS ratings
are not Pass/Fail.

-If unsure, seek feedback about how to determine
a student’s correct proficiency rating (ex:
Advanced vs. Advanced High) before calibrating.

-Submit collections to the verifier.

-Complete a Cover Sheet for each student.

-Rate writing collections and assign an overall
rating.

-Submit completed and signed rating roster to TC.

-Include samples with missing student
information and/or date.

-Include writing samples completed prior to
February 8, 2021.

-Choose samples that are in languages other
than English.

-Choose samples that do not accurately reflect
the student’s present level.

-Choose samples that contain any of the specifics
not allowed. See pages 27-28 of the TELPAS
Rater Manual.

-Choose all writing samples from a scheduled
“writing day”.

-Rate a student’s writing collection without
practice and full understanding of the PLDs.
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Grade:




TELPAS WRITING RATING SIMULATION EXERCISE

Resources and Instructions

1. Resources:

Student worksheet

TELPAS PLD reference sheet

Released writing samples (i.e. — Beginner, Intermediate, Advanced, Advanced High)
Notes page

TELPAS Online Basic Training

2. Staff schedule:

Attend the meeting session assigned by your Campus Test Coordinator.
Report to the meeting on time. — (The meeting may be in-person or virtual.)
Sign in. - (The sign-in sheet may be electronic or printed.)

3. Instructions for completing the exercise: (10 minutes for each sample)

Review the selected writing prompts.

Evaluate each writing prompt using the TELPAS PLDs.

Enter your rating on the student worksheet.

Make notes to justify your rating during group collaboration.
Participate in the group discussion.

Clarify your understanding, if you chose the incorrect rating.

4. TELPAS Reminders:

Writing samples assigned on or after February 8 may be included.

TELPAS assessment window: February 8 — April 22

TELPAS calibration window: February 8 — February 19

Remember to download and save a copy of your certificate of completion after calibrating.

Sign the oath of test security, and return it to your Campus Test Coordinator.
TELPAS Rater manual



https://tea.texas.gov/sites/default/files/telpas_rater_manual.pdf

Student sample #1: Grade 2

J_& L

1S

_amd o been omecdqrn’_w&;:cﬁ

need. Fi

595

——

p}ar‘\' ng /_\ 5&-‘.“(_'/
.S'J'ep &31’._&[ :J[}"E’ d

1!‘19:' /J,;::)c..q .
};Qu O, f_u]o Q«nci

Voadan nds
or ﬁecm ..

"?_fim aced w.'

reec;J ta.  _hayve o
™ ){QL‘; Pq}L 7(}1{?

I m};.um.?_,_ ;:up___qna/ d;& o hale in
X c:i: o ST Q’ r]ﬂﬁn Ay J_.;laAeﬁ
Ch"\n{ ‘?Lﬂﬁ 7")1(3 < 3 :H' e'f‘ jz: ;})r:Lu_,'I-.__
0 ,k::u.s_ nee Pl e 5':”7
1 YO - Cey is.
| ek_ga_JfﬁLéfe,!Ji_ﬂDﬁn Yol poﬂt MOCe 5;.:::11
S your _been or seed wazen T
I N & =,V dﬂ\/ﬁl‘r q/[ wt_')-l’l =Yl — — o
 Lex gato step D L
_ |lhe. E?)f' ‘“ﬁ g "ro Q’@ \uz'}‘)l )dq‘(‘
_|been of  seed qu‘ qu%c in The
__SCJ‘L\ '\r}'ﬁf )Lo,ff }‘)qcz ] Qeqg CC.,!P_ X
Vhet cemnd
o _LJQ.L._Ft_ ._;%*_Qz’nedqg,a. af'_}u,-r _Piqnﬂ-

£




Student sample #2: Grade 3
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ELPS-TELPAS Proficiency Level Descriptors

Grades 2-12 Writing

Beginning

Intermediate

Advanced

Advanced High

Beginning English learners

(ELs) lack the English vocabulary
and grasp of English language
structures necessarytoaddress
grade-appropriate writing tasks
meaningfully.

Intermediate ELs have enough
English vocabulary and enough
grasp of English language
structures to address grade-
appropriate writing tasks in a limited
way.

Advanced ELs have enough
English vocabulary and command
of English language structures to
address grade- appropriate writing
tasks, although second language
acquisition support is needed.

Advanced high ELs have acquired
the English vocabulary and
command of English language
structures necessary to address
grade-appropriate writing tasks
with minimal second language
acquisition support.

These students:

+ have little or no ability to use the
English language to express ideas
in writing and engage meaningfully
in grade-appropriate writing
assignments in content area
instruction

« lack the English necessary to
develop or demonstrate elements
of grade- appropriate writing (e.g.,
focus and coherence, conventions,
organization, voice, and
development of ideas) in English

Typical writing features at this level:

- ability to label, list, and copy

« high-frequency words/phrases and

short, simple sentences (or even

short paragraphs) based primarily
on recently practiced, memorized,
or highly familiar material; this type
of writing may be quite accurate
present tense used primarily

« frequent primary language features
(spelling patterns, word order, literal
translations, and words from the
student’s primary language) and
other errors associated with second
language acquisition may
significantly hinder or prevent
understanding, even for individuals
accustomed to the writing of ELs

.

These students:

« have a limited ability to use the
English language to express ideas
in writing and engage meaningfully
in grade-appropriate writing
assignments in content area
instruction

- are limited in their ability to develop
or demonstrate elements of grade-
appropriate writing in English;
communicate best when topics are
highly familiar and concrete, and
require simple, high-frequency
English

Typical writing features at this level:

- simple, original messages

consisting of short, simple

sentences; frequent inaccuracies
occurwhen creating or taking risks
beyond familiar English
high-frequency vocabulary;
academic writing often has an
oraltone

- loosely connected text with limited
use of cohesive devices or
repetitive use, which may cause
gaps in meaning

- repetition of ideas due to lack of
vocabulary and language structures

- presenttense used mostaccurately;
simple future and past tenses, if
attempted, are used inconsistently
or with frequent inaccuracies

- descriptions, explanations, and
narrations lacking detail; difficulty
expressing abstract ideas

« primarylanguage features and

errors associated with second

language acquisition may be
frequent

some writing may be understood

only by individuals accustomed to

the writing of ELs; parts of the
writing may be hard to understand
even for individuals accustomed to
the writing of ELs

These students:

- are able to use the English
language, with second language
acquisition support, to express
ideas in writing and engage
meaningfully in grade-appropriate
writing assignments in content area
instruction

« know enough English to be able
to develop or demonstrate
elements of grade-appropriate
writing in English, although
second language acquisition
support is particularly needed when
topics are abstract, academically
challenging, or unfamiliar

Typical writing features at this level:

- grasp of basic verbs, tenses,

grammar features, and sentence

patterns; partial grasp of more
complex verbs, tenses, grammar
features, and sentence patterns
emerging grade-appropriate
vocabulary; academic writing has

a more academic tone

« use of a variety of common
cohesive devices, although some
redundancy may occur

« narrations, explanations, and
descriptions developed in some
detail with emerging clarity; quality
or quantity declines when abstract
ideas are expressed, academic
demands are high, or low-
frequency vocabulary is required

- occasional second language
acquisition errors

- communications are usually
understood by individuals not
accustomed to the writing of ELs

.

These students:

« are able to use the English
language, with minimal second
language acquisition support, to
express ideas in writing and engage
meaningfully in grade-appropriate
writing assignments in content area
instruction

+ know enough English to be able
to develop or demonstrate, with
minimal second language
acquisition support, elements of
grade-appropriate writing in
English

Typical writing features at this level:

+ nearly comparable to writing of
native English-speaking peers in
clarity and precision with regard to
English vocabulary and language
structures, with occasional
exceptions when writing about
academically complex ideas,
abstract ideas, or topics requiring
low-frequency vocabulary

« occasional difficulty with
naturalness of phrasing and
expression

- errors associated with second
language acquisition are minor and
usually limited to low-frequency
words and structures; errors rarely
interfere with communication




Notes:




Annotated Examples
of Student Writing

The following writing collections are from ELLs in grades 2, 3, 5, 8, and high school. The
collections, which come from around the state, show how students at the various proficiency
levels respond to writing tasks such as narratives, personal descriptions and reflections, and
academic writing in mathematics, science, and social studies.

When evaluating the English language proficiency of second language learners, it is important
to know how well students communicate about everyday, familiar topics and narrate in detail
about past events. Itis also important to know how well they handle complex linguistic demands
associated with, for example, explaining a scientific or mathematical process, defending a
point of view, or writing a reflective piece about an abstract topic. The annotated writing
collections in this section will help raters understand how to rate each student in a holistic
manner after reading their responses to a variety of writing tasks.

After reviewing the annotated writing collections, training participants will individually practice
rating student collections in preparation for the online qualification process.



Student 1

Grade 2
Advanced High




ANNOTATION

Student 1
Grade 2

This student exhibits an advanced high level of second language writing proficiency at the
second grade level. This collection contains writing about the student and his or her family as
well as writing about science, math, and other school subjects.

In paper 1, the student presents the step-by-step process of planting a seed. The student shows
the level of English needed to relate the experiment in a grade-appropriate manner. In the
second sample, which is based on a picture stimulus, the student explains the things that are
important to have on a camping trip. This paper shows the student’s ability to express himself
in a manner nearly comparable to native English-speaking peers in terms of clarity and
specificity of vocabulary.

Papers 3-6 are reflective pieces about the student and his or her family. In these pieces the
student shows the ability to write with clarity and ease about familiar topics. The student also
exhibits the ability to use complex sentence structures (He thinks my bike is his bike but I say
that it’s my bike; my dad some times he takes us walking all the wai home untile the bus comes;
we also have a big play groun to play when we finish all our work and test or math or language
arts and social studies).

In paper 7, the student is able to communicate his or her goals in social studies using complex
sentences (I want to get better at my grades especialy Social studies because I got a bery low
grade). In paper 8, the student explains a challenging mathematical concept (rounding to the
nearest ten). Although there are some issues with the clarity of the explanation, the type of
explanation provided would not be uncommon in native English-speaking peers at the second
grade level.

The student’s spelling patterns and other writing conventions are consistent with those of
second grade peers, with occasional exceptions when the academic demands are high, or low-
frequency words are used.

Overall, this writing collection demonstrates the ability of a second language learner who has
acquired the English vocabulary and language structures necessary to address second grade
writing tasks with minimal support.



Student 1
Grade 2
Paper 1
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Student 1
Grade 2
Paper 2
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Student

1

Grade 2
Paper 3
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Student 1

Grade 2
Paper 4
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Student 1
Grade 2
Paper 5
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Student 1
Grade 2
Paper 6
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Student 1
Grade 2
Paper 7
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Student 1
Grade 2
Paper 8
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Student 2

Grade 3
Beginning




ANNOTATION

Student 2
Grade 3

This student exhibits a beginning level of second language writing proficiency in English.

His collection contains five writing assignments on a number of topics covering a variety of
academic subject areas. Overall, the student shows little or no ability to address grade-
appropriate writing tasks meaningfully.

Throughout the collection, the student’s lack of English vocabulary and English language
structures significantly hinder his ability to communicate in English. The student shows that
he knows some recently practiced, high-frequency words and phrases, but he does not yet know
enough English to connect ideas and convey them in short, simple sentences. The student
frequently uses his primary language to express himself and relies on the phonetics of his
primary language to spell even very common English words (may for “my,” leero for “little,” da
for “the”). Even individuals accustomed to the writing of ELLs are unable to understand much
of what he tries to communicate.

The writing features demonstrated by this student are consistent with the beginning stages of
second language acquisition.
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Grade 3
Paper 1
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Student 2
Grade 3
Paper 2
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Student 2
Grade 3
Paper 3
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Student 2
Grade 3
Paper 4
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Student 2
Grade 3
Paper 5
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Student 3

Grade 5
Intermediate




ANNOTATION

Student 3
Grade 5

This student exhibits an intermediate level of second language writing proficiency. She is able
to convey original messages in sentences and use simple, high-frequency English to write about
familiar topics.

This student has enough grasp of English vocabulary and language structures to convey her
ideas in writing, although frequent second language acquisition features are present. Her
writing is characterized by use of primary language phonetics to spell English words, which
may make some of her writing hard to understand for individuals not accustomed to ELL
writing. She frequently uses present tense when attempting to narrate about past events (paper
1). Additionally, in papers 3 and 4 her writing is repetitious in places, which often occurs when
ELLs lack the English vocabulary and facility with language structures to develop and express
ideas in detail. These features typify the intermediate stage of second language writing
proficiency.

While this student’s heavy reliance on primary language spelling patterns is indicative of the
early intermediate stage of English writing development, there is evidence of oral
communication skills that may be beyond the early intermediate stage. This student clearly has
more than little or no ability to address grade-appropriate writing tasks in English, so she is
beyond the beginning level of writing proficiency. Overall, her writing is consistent with the
intermediate level. Her reliance on primary language spelling patterns and other second
language acquisition features cause her to engage in grade-appropriate writing tasks in a
limited way.
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Intermediate




ANNOTATION

Student 4
Grade 8

This student displays an intermediate level of second language writing proficiency. While the
student produces a considerable amount of writing, the writing is characterized by frequent
primary language features and errors associated with second language acquisition.

In papers 1 and 2, the student draws upon vocabulary from mathematics and science lessons to
attempt to engage in the writing tasks. The use of content area resources may make it appear
that a student knows more English than is actually the case. In both papers, the student restates
steps followed in math or science assignments and does so with accurate spelling and clear
organization. The student’s ability to express original ideas is limited, however, and primary
language features (method scientific, importants investigations, verificate) and phrasing
(Today in the math class, After of did, To do an investigation is necessary make the steps) are
indicative of literal translating.

In papers 3 and 4, the student describes himself, a friend, and a picture of relatives. In both
samples, the student demonstrates the ability to write in an original way using high-frequency
English vocabulary and short, simple sentences, though primary language features and
grammatical inaccuracies are frequent (my eyes are...bigs; mys tooths are small; in their back
are a table and a sofa and amalletin the table). The student’s difficulty with English prepositions
may impede meaning for individuals not accustomed to working with English language
learners.

In paper 5, the student writes a personal narrative about accidentally going to school on
Saturday. The student’s grasp of basic tenses and basic grammar construction is emerging but
still quite inconsistent (I went to the school but my calendar mark Saturday, I get up and I
don’t knew, beginning to laughed of my), which is characteristic of the intermediate stage of
second language development. Note that high-frequency past tense verbs such as “was” and
“were” are easily memorized and don’t necessarily show an ELL’s overall grasp of past tense
constructions. In addition, in papers 3 through 5, the student’s writing is loosely connected
with limited and repetitive cohesive devices (and, because).

Overall, the student demonstrates the ability to address grade-appropriate writing tasks in a
limited way. The student is able to write on familiar topics using short, simple sentences
characterized by frequent features of second language development.
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ANNOTATION

Student 5
High School

This student displays an advanced level of second language writing proficiency. He shows
enough English vocabulary and command of English language structures to address grade-
appropriate writing tasks with second language acquisition support.

The student writes about a variety of academic topics with emerging grade-appropriate
vocabulary and an overall grasp of English language structures, though there are more than
minor or infrequent second language acquisition errors.

This student’s collection may be rated too high or too low by individuals who do not adhere to
the PLDs in the rating process. Focusing too narrowly on inaccuracies related to verb use and
other grammar features may sway a person toward a rating that is too low. On the other hand,
being impressed by this student’s thoughtful ideas, organizational skills, and academic tone
may suggest good academic preparation, which may sway a person toward a rating that is too
high.

This student is clearly beyond the intermediate level because he is not limited in his ability to
fulfill grade-appropriate writing tasks. He has not yet reached the advanced high level, though,
because his writing does not yet show the need for only minimal second language acquisition
support.

This student fits the advanced level profile. He is able to address grade-appropriate writing
tasks but still needs ongoing specialized instruction to address his second language acquisition
needs.
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ANNOTATION

Student 6
High School

This student exhibits an advanced high level of second language writing proficiency. The
student’s writing shows his ability to address grade-appropriate writing tasks with minimal
second language acquisition support.

The collection demonstrates writing that is nearly comparable to the writing of native English-
speaking peers, although there are some instances of unnaturalness and awkward expression.
The student makes some errors associated with second language acquisition, but the errors are
minor and primarily limited to low-frequency words and structures, and the errors rarely
interfere with communication.

Consistent with the advanced high level PLDs, the student shows an ability to express himself
with clarity and specificity, with occasional exceptions when he writes about academically
complex or abstract ideas. The quality of this writing and the precision of expression decline
somewhat in the science and math samples.

Overall, the student is able to use English to express ideas and carry out grade-appropriate
writing assignments on a variety of academic topics with minimal second language acquisition
support. This student demonstrates the level of English proficiency needed to enable him to
participate in editing activities to refine areas of awkwardness and to improve writing skills
related more to academic achievement than second language acquisition.
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